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Professor Victoria Murphy, University of Oxford 

“Research on raising achievement in English language and/or literacy in pupils with EAL" 

In this paper I will discuss the key findings of a systematic review examining the 

evidence from experimental and quasi-experimental intervention studies that have 

examined an aspect(s) of provision for EAL students and for which there are identifiable 
and measureable outcomes in pupils with EAL. The nature of the interventions address 

areas surrounding English language, literacy, Continuing Professional Development 
(CPD) and family literacy practice. The majority of the interventions were conducted 

within the USA and focused on some aspect of language and literacy development with 
comparatively few directed at enhanced CPD and/or working with families. While few of 

the interventions in the review were identified as completely ineffective, the key findings 

highlight the relative lack of robust research evidence on effective approaches and 
interventions to raise the attainment of EAL pupils. The implications of these findings 

are discussed within the context of identifying what constitutes good practice in working 
with EAL pupils in English schools. 

 

 

Dr Ana Souza, Oxford Brookes University 

“Multilingual learners and their out-of-school learning" 

The relevance of out-of-school learning experience of multilingual learners has 

received recognition from British policymakers in a number of publications (e.g. 

DfES 2002; 2003; 2006; 2007; DCSF 2009; DfE 2011). The positive impact of 

out-of-school learning on children’s identity formation, community links, 

language skills, emotional and mental wellbeing has been mentioned in these 

documents. This presentation explores this impact by drawing on studies 

conducted with Brazilian families in three out-of-school contexts: family homes, 

complementary schools and migrant churches. These studies have been conducted 

in London and illustrate the types of experiences to which the children of 

Brazilian heritage are exposed outside mainstream schooling. The benefits of out-

of-school learning are emphasised and it is argued that more needs to be done to 

ensure that mainstream schools draw on children’s out-of-school learning 

experiences, and thus, maximize their potential for success. 

 

 



 
 

Dr Jane Spiro, Oxford Brookes University 

“Becoming whole: language as whole school learning” 
 

This paper will compare two projects designed to embed language change across the 

whole curriculum. Both projects track the process of bringing first languages into the 
school culture. The first took place at an Oxford primary school with 36 first languages, 

and engaged parents, teachers and teaching assistants in a process of training, 
storytelling, and language exchange. Teachers were asked to share their perceptions of 

first languages and the EAL learner at the start and finish of the project, and changes in 

the school culture were tracked by an 'insider' researcher taking field notes of daily life in 
the school during a period of one year. The second project offers an ethnography of a 

day in each of several schools in which Hawaiian as a language and culture is being 
reintroduced into the curriculum: from an 'add-on' discrete subject, to complete 

immersion across the whole school experience and for children of all ethnicities. The two 

projects track the process of changing attitude to first language/heritage, and its impact 
on learning for the whole school community. They also explore the impact of first 

language on second language development and learner self-esteem.  

 

 

Peeter Mehisto, UCL, Institute of Education 

“CLIL essentials: School-level management considerations in bilingual education” 

This talk focuses on ways of navigating diverse beliefs and understandings, and on how 
to build an effective bilingual education programme at the school level. Knowledge about 

bilingual education (e.g. programme options, research on student achievement, best 

practice in teaching and learning, common pitfalls) and the establishment of key 
mechanisms (e.g. teacher professional development programmes, policies including a 

language policy, and agreements on language use and core pedagogical practices) are 
central to programme success. Yet, these are far from sufficient. Somewhat intangible 

forces can make or break bilingual programmes. Forces belong to the ideational realm 

but are generative-productive. These include, among others, stakeholder inclusion, a 
belief in the value of and/or a positive attitude toward bilingual education, trust, and 

concerns about social cohesion.  

 

 



 
 

Dr Raymonde Sneddon, University of East London (UEL) 

“Developing biliteracy through dual language books” 

Dual language books have been in use in primary schools since the 1970s. They give 

status to the languages spoken by pupils who are proud to use them in class and show 
them to their friends; they provide opportunities to share knowledge about languages 

with all pupils. Parents and bilingual staff can read them with children. The presentation 
will outline an example of successful use by the Redbridge Developing Reading Skills 

through Home Languages project and present findings from research into children 

becoming biliterate through reading dual language books with their parents and each 
other. It will also demonstrate the benefits to children, in terms of writing skills, cognitive 

development and personal confidence and sense of identity, of becoming authors in the 
language of their home. 

 

 

Dr Oksana Afitska, University of Sheffield 

“Encouraging the use of first languages in multilingual classrooms” 

Various strategies have been put forward by state and private educational organizations 
to support EAL learners through their years of schooling. However encouraging non-

native English speaking learners to use their first - or other - languages in the classroom 
is a strategy that still awaits its due recognition in many educational contexts. In this 

presentation, drawing on teacher- & learner-interview and learner-test data, I will 
consider pros and cons of allowing learners to use non-native languages in mainstream 

classrooms for learning and assessment purposes. I will also present a set of innovative 

classroom-based and ‘take-home’ learning and teaching materials that, among other 
goals, aim to encourage learners to employ a ‘translanguaging’ strategy as part of their 

routine learning practices. Doing this may help them acquire the content of the national 
curriculum more effectively. 

  

 



 
 

Professor Cathie Wallace, UCL, Institute of Education 

“Literacy and the Bilingual Learner - Studies of pupils in London schools” 

This presentation will consider how bilingual learners develop identities as readers in 

London schools. In particular, how do schools support their journey to forms of literacy 
which will serve their social needs and academic aspirations in the twenty-first century? I 

shall take a case study approach, presenting vignettes of bilingual learners, both new 
arrivals in London schools and advanced bilingual learners, as they become readers in a 

second language.  
 
Particular questions to be addressed include: 

 How do pupils’ cultural and linguistic identities mediate in their access to and their 

use of texts? 

 What skills, strategies and cultural resources do the pupils draw on in the reading 

process?  
 What are the links between literacy at home and literacy at school?  

 

 

Therese Hopfenbeck, University of Oxford 

“What can we learn from PIRLS? - A brief introduction to PIRLS for Teachers” 
 
Progress in International Reading Literacy Study (PIRLS) is an international comparative 

study coordinated by the International Association for the Evaluation of Educational 
Achievement (IEA) and conducted every 5 years. PIRLS provides data about how well 

children from different countries read after four years of primary schooling. England has 
participated in PIRLS in all previous cycles (2001, 2006, and 2011) and continues this 

tradition in 2016 when the fourth cycle of data is collected and analyzed. Compared to 
other large-scale studies, such as PISA and TIMSS, less attention is given to the data 

from PIRLS in national media in England. Following, teachers and researchers do not 

know much about the study or what we can learn from it. In this talk, I will report from a 
Knowledge Exchange study, PIRLS for Teachers where the goal is to engage with 

teachers, increase their assessment literacy and their capacity to use data and 
information provided by PIRLS. Specifically, teachers and researchers act as co-producers 

of relevant new knowledge by jointly interpreting the PIRLS findings, addressing new 

research questions and finding ways in which results can be used to improve teaching 
practice. 

 

 



 
 

Hamish Chalmers, Oxford Brookes University 

This closing plenary will review the key points that have emerged during the 
presentations and discussions throughout the day. We will consider the implications for 

future research in the field of education for multilingual learners and discuss the possible 

actions we should consider as practitioners working with multilingual learners in our 
respective disciplines and roles. 

 

 

 
 


